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Evidence-based guidelines 

Rezekne Academy of Technologies 

Parenting Science: Communication with Parents 

 

The peculiarity of the 2020 session has been introduced by the pandemic that has changed 

the plans of the sessions and the whole project – the activities and communication with the 

course participants had to take place totally on-line even within the country. The project 

organizers had to modify the prepared organizational settings and materials for this format, 

as well as conducting sessions and activities. 

                                 ----------------------------------------------------------- 

Abstract 

The guidelines consist of several sub-chapters to provide more detailed reflection, 

considerations, and suggestions that are based on the 2020 session of parent educators in 

Rezekne that has been conducted by the RTA ESEC project group. 

The chapter that reveals content and its organization introduces the main idea of selecting the 

content for the session Communication with parents and organization of the content. The 

conception of the session reflects achieving parent educator qualities appropriate for 

implementing positive parenting on the background of communication as a fundamental basis 

of human individual development. The content of the activities in this session represent three 

groups of activities or phases of the development of communication skills or competencies: 

(a) those that initiate communication; to complete these participants have to communicate, 

discuss, share views, agree, disagree, etc.; (b) activities that are directed to evaluate and 

improve communication skills; these practice communication and to learn particular skills; 

(c) activities that develop skills of an active listener; these belong to a successful 

communication, nevertheless are seldom attended and included to parent education programs.  

Another chapter is devoted to organizational issues and strategies; these deal with the 

considerations evolved while conducting the 2020 session and include: introduction on the 

workshop format on communication to implement positive parenting, as well as the 

peculiarities of covering the activities in the total on-line format; preparing the materials for 

the session in advance; registration for the session and introduction into the session; 

instruction on how to work with the materials, assignments, and manage the whole session in 

the total on-line format to overcome emotional obstacles. 

Methodology introduces the mode of the session and the activities that are chosen to 

implement the main idea of the parent educator developmental program – modification of a 

workshop and hands-on modality designed according to the aim of the program. Reflections 



 
 
 
 
 

on the mode of the session, considerations, conclusions, suggestions, as well as some 

obstacles and difficulties are based on the experience collected at each cluster of the content 

and its methodological design: activities that initiate communication, those that improve 

communication skills, as well as activities that train skills of an active listener.  

The leading idea of evaluation is: the lens of self-evaluation is the most effective form of 

educational activities that should open the whole session; in this case it is a suggested by the 

program table with the skills necessary for positive parenting and holding an appropriate 

mindset, individual features or other qualities that participants of the session self-evaluate. 

Evaluation opens the session is an integrating component of the process that also closes the 

session and serves as a basis for further planning of parent and parent educator individual 

development, preferably in cooperation. 

1.Content and content organization of the course (witch learning units have been selected to 

be taught face to face (platform) and witch from individual learning and why. In which order 

did you use the ESEC COURSE MATERIAL what content adaptations you did in order to 

meet your participants training needs difficulties encountered and solutions)  

The session 2020 conducted by RTA Communication with parents cover the most topical 

issues of Parenting Science with a focus on communication. The items are chosen for 

discussions according to the parent most attended questions of parent integrated roles, 

communication among parents and children, parent educator communication with parents, 

peculiarities of communication in digital age; these are contextualized with the current social 

processes and needs. Course educators can add some specific activities to meet special needs 

of the course participants. Articles and clips are suggested to consider communication 

peculiarities, competence improvement, and discussion. The course consists of thematic 

activities that include short introductions and tests for the course participant self-evaluation of 

their communication skills and conflict prevention, as well as reflections on the content of the 

course. The transition situations when paradigm shifts in the societies make parents and their 

educators feel powerless to decision-making and acting or behaving to achieve the new more 

complex parental goals; parents feel losing control over their children that quite often is 

accompanied by a feeling of lost mutual understanding among the members of the family.  

The leading conception. During the last decade the parent, social worker, parent educator, as 

well as stake-holder conception of what parenting is or what it should be has changed 

considerably and challenge a new look at the content of parent educator courses, as well as 

introduce a new paradigm of Parenting Science. This is not only because of the large variety 

of education possibilities and NGO that assist parents. The perceptions and conceptions 

change due to the diversity of cultures living side-by-side in the countries; this also because 

of the expanded knowledge on parenting and a shift in mindset that cause the need to replace 

the concept of parent authority, child obedience, and authoritarian style of child-rearing and 

communication in families – this is being replaced by the more complex concept of parental 

responsibility, respect to the needs of each family member, mutual protection of everyone’s 

rights, fostering the child rights and skills of critical thinking, self-expression, or responsible 

autonomy. 



 
 
 
 
 

The term positive parenting has entered the area of family up-bringing to inform about the 

approach that has emerged from European policies in the family relation area, but parents do 

not know how to implement this; and their educators need some assistance to prepare them 

for implementing this paradigm shift. More specifically the term has been described in the 

Recommendation of the Committee of Ministers of the Council of Europe (2006) to Member 

States on Policy to Support Positive Parenting (https://rm.coe.int/168046d340). The positive 

parenting framework initiated by the Recommendations facilitates the development of 

programmes, projects, services and/or measures to support families that aim to foster equal 

opportunities for families; it necessarily implies providing support for the NGO, educators, 

other professionals who work with families on regular basis.   

The chapter of the project completed by Rezekne Technological academy followed the 

philosophy that parent education and support programming should assume that parents are 

more likely to provide appropriate nurturing and guidance as they acquire a greater 

understanding of child development and children needs, as well as the parent roles in the 

changing and technology-rich social environment. All parents need support from community 

agencies: (a) to grasp the most topical changes in society and learn appropriate ways to 

implement these; (b) willing to improve family education and want to be successful.  

Participants of the project courses 2019 concluded: improvements in parent care can enhance 

positive development by the positive character of mutual relations in families.  At the same 

time, it is also recognized that parents themselves are not only recipients of assistance, but as 

contributors and partners they can contribute by positive communication in families, by 

analysing and evaluating their own experiences of what brings positive reactions of each 

family member, by positive mood of the services. When choosing the RTA contribution to 

the parenting program the project group started with the conception that the basis of human 

individual development is communication and different kinds of activities. It is extremely 

common for communication within the family to become problematic if parents or relatives 

have poor communication skills.    

The content of 2020 session conducted in Rezekne is split into three mutually integrated 

parts; these consist of several sub-topics of communication that are organized on the logic of 

integrating the content instead of suggesting separate themes related to communication – this 

breaks the traditional way of content organization. Therefore, the content is offered through 

several activities in each part (activities had been selected from the suggested by the program 

according to the participant choice – therefore, the program suggested more activities than 

selected to cover during one session). The three parts of activities are: 

(a) those that initiate communication; to complete these, participants have to 

communicate, discuss, share views, agree, disagree, etc. – this makes a reason to 

communicate, covers the functions of warm-up, and starts integrating the content; 

(b) activities that are directed to evaluate and improve communication skills – these make 

use of part (a) to have an evidence-based discussion on communication and skill 

improvement; 



 
 
 
 
 

(c) activities that develop skills of an active listener – this belongs to a successful 

communication and improves parent and parent educator competencies; unfortunately, this 

part usually is missing in traditional programs. 

The main novelty that this special content organization brings is the integrating activities by 

involving experiences of parent education to identify and practice the above-mentioned 

paradigm shift.    

All activities with the selected chunks of content fall under the umbrella of the evidence-

based positive parenting framework with the content focus of communication.  The notion of 

positive parenting was defined by the Council of Europe Recommendation 19 (2006) on 

Policy to Support Positive Parenting as: ‘‘parental behaviour-based on the best interest of the 

child that is nurturing, empowering, nonviolent and provides recognition and guidance which 

involves setting of boundaries to enable the full development of the child’’ (Committee of 

Ministers of the Council of Europe, 2006).   

2. Organizational issues and strategies (how did you conduct the participants how did you 

communicate during and after training course difficulties encountered and solutions)  

Introduction on the workshop format that is built upon the Experiential Learning Model to 

accentuate the shift in parent and parent educator mindset towards: (a) a greater autonomy 

and respect to all family members, creating positive parenting, (b) peculiarities of covering 

the activities in the total on-line format. The accents are implemented by the organizational 

setting of the session and the content of activities. The steps modified for this format are: 

- starting with an introductory warm-up activity that is integrated with a part of the content; 

- discussing the group, pair, individual, plenary discussions in totally on-line format;   

- explaining the concept of the session in a simple language and informing the participants 

about the possible achievements of the suggested activities; 

- introducing activities by inviting the participants to think of their experiences and possible 

illustrations for the discussions; 

- sharing reactions and observations by reflecting on what happened in their cases and during 

this session; comparative evaluation of the described experiences and evidences; 

- generalizing to discover what was learned and how it connects to real life;  

- suggesting participants to give some examples of how the learned new knowledge, know-

how, and considerations can be used in their practices.   

The on-line session has proved that the above listed suggestions should be provided in a 

written form and up-loaded on the course platform for the parent educator further usage and 

saving the time allocated for the session. 

Literature suggested for educator and parent choice is a part of the program; it is always 

benefiting if local literature is attended. 



 
 
 
 
 

Preparing the materials for the session in advance is necessary to have the session 

successful. These are up-loaded to the project website and have to be in “power point”, ‘pdf’, 

‘doc’; introduction to the session activities can be in ‘PP’ format; the size of each file should 

be about 1 MB and do not exceed 8 MB. Anyway, the materials must be accessible for those 

who will use them for the purpose of knowledge improvement and competence development 

on Parenting Science: Communication. The materials are discussed in the country project 

group when being prepared; therefore, all up-loaded original materials should not have the 

name of their authors, except for the otherwise published materials – either cited, completely 

downloaded, or modified - the author and source should be mentioned.   

Registration of the participants onto the project website takes place on volunteer bases and 

access to it should be made as simple as possible. The organizers should take into 

consideration that many offers are suggested on-line; therefore, the social workers, parent 

educators, parents, and anyone who wants to join the whole program or a particular session 

has to assume the profile of the project and course sessions from the first lines of information. 

Details on access to the ESEC website and course materials are on page 

https://tdl.rta.lv/mod/page/view.php?id=28 . 

Introduction into the session and assignments prior to the session should be accessible   

before or right after the registration. The session and activities of 2020 at RTA had been 

introduced by (a) e-mailed program of the session and activities and (b) up-loaded to the 

website. The two ways are preferable for easy-to-find the assignments because of different 

levels of the parent digital competencies. Besides, the totally on-line format on the one hand 

increases the number of volunteers, while on the other, open addressing of the possible 

participants of the session can also reach those parents who had poor IT skills: the web 

invitation to the session should denote the desired IT skills or, if there is a possibility, offer 

some instruction prior to the session.  

Instruction on how to work with the materials and assignments opens the chapter Parenting 

Science: Communication with parents of the Handbook. This can be located either prior or 

right after the defined aim of the session so that the participants of the session can anticipate 

possible synergy, as well as guess about the way to their success (new knowledge, 

considerations, and know-how).  

Management of the session, usage of the materials, and difficulties encountered depend much 

on the introduction and how well the participants are prepared for the particular activities or 

whether they have completed assignments. It is wise to remind the participants prior to the 

session that their achievements during the session depend on how well they got acquainted 

with the recommended sources, selected an experienced situation for discussion and 

described it or otherwise prepared, formulated questions or statements for the discussion, etc.  

The peculiarity of total on-line format damages eye-contact between the educator and the 

participants; this changes the way how participants are invited to speak or ‘jump’ into the 

discussion – face-to-face and on-line formats impose slightly different pace of the activities; 

on-line might take more time because this experience has just started.  

https://tdl.rta.lv/mod/page/view.php?id=28


 
 
 
 
 

It is good if the platform allows educator to make small groups or pairs for discussion – this 

does not give much opportunities for the participants to do it themselves provided groups are 

made prior to the session.  

3. Methodology (teaching-learning modality, difficulties encountered and solutions) 

Teaching-learning modality 

Exercises used at the sessions are suggested and described in the part of the program 

produced by RTA in major follows the interactivities of the hands-on or workshop sessions:  

- suggested short hands-on activities, their evaluation and identifying possible modalities to 

conclude on their usefulness when working with parents; 

- individual experiences and situation analysis to come to conclusions of possible usage   to 

meet the parent particular needs; identifying experienced or possible situations when the 

conclusion or the activity might be helpful; 

- a set of questions related to the content of the sessions (these are included into the session 

program and plans); 

- lists of traditional and innovative qualities, skills etc. to compare, analyse and conclude 

about their appropriateness for the current situations and parent or children need; these are 

concentrated in the table for self-evaluation; 

- illustrate some important aspects that emerge when examining the impact of particular 

parent education examples in real-life contexts; 

- comment the chosen video-clips, pictures, etc. that are chosen due to their essential message 

like apps that are popular among children and less popular among parents; video clips that 

inform of characteristic features of communication, etc.,  

- participants had been asked prior to the session to prepare their own exercise to suggest for 

the classes (especially valuable if the group of educators or parents is experienced and the 

planned activities take less time, therefore there appear an extra time; participants also can 

suggest their exercise if this is in line with the planned ones, therefore these suggestions can 

provide another context or angle). 

Sessions with the parent educators conducted in Rezekne is organized in three mutually 

integrating parts with their specific methodological accents: initiating communication, 

improving general communication skills, and skills of an active listener.  

The suggested activities should be related to positive parenting, provide some information 

about important decisions on parenting, local strategies in the wider context, etc. Anyway, the 

activities should not inform directly, for instance, what is positive parenting; the participants 

should open a discussion on it and thus come to their conclusions. The activities should 

inform the participants of the session by talking about the target issues and trigger 

discussions.  



 
 
 
 
 

Here are illustrations (one for each part) of such activities that should be modified according 

to the specific needs of the participants of the sessions in local areas and cultural settings. 

Initiating communication 

Activity 1. Reading small chapters of articles suggested for discussion or which the 

participants choose before the sessions; the latter choice needs some instruction on the topic 

to be chosen: read, comment, give views or experiences, conclusions, etc. At the classes in 

RTA chapters of the article had been suggested for discussion: (a) Rodrigo, M.H., Almeida, 

A., Spiel, Ch., and Koops, W. (2012). Introduction: Evidence-based parent education 

programmes to promote positive parenting. European Journal of Developmental Psychology, 

9(1), 2–10); the following statement and a question had been suggested:                              

                      (a) The full implementation of the Council of Europe Recommendation 19 on                                       

positive parenting requires an appropriate response to these challenges – what the challenges 

and achievements could be? Why the Recommendation19 can be considered a paradigm shift 

in Parenting Science and practice, also in mindset etc.?   

                       (b) What do you understand by notion positive parenting?  

Reminding: reading a small chapter prior to the session helps the participants, be them 

educators of parents, helps them avoid stress and feel comfortable – normal emotional state to 

continue and benefit. 

Improving communication skills 

Activity 1. Self-evaluation. The activity starts with self-evaluation (table is given by the 

program) – participants evaluate their communication skills, make conclusions, and then 

discuss in groups/pairs: (a) the most advanced skills and (b) those that need improvements. 

The educator suggests to group their skills, usually these are the same in major. Then the 

discussion goes on by identifying the reasons why some skills are less developed. These   

also can be grouped: traditional or normative education and the child- or learner- learning 

centred ones. This activity assignment depends on the peculiarities of the session group.  

Notes:  

It is always useful if the educators who conduct such classes have extra exercises to change 

for the more appropriate ones or for those that better fit the context or participants need etc. 

Time allocated for each activity depends on the program planning and time allocated for each 

session.   

Active listening  

This is an important component of communication, unfortunately, it is seldom addressed in 

parent or parent educator education programs. 

The activities are modified from the TISSNTE project, 128825-CP-1-2006-1-UK-Comenius 

C21). Parent educators can choose any of the suggested activities or do all if there is enough 

time; it is possible also to suggest some activities for parent autonomous completion.  



 
 
 
 
 

Communication is successful if partners are good listeners. Quite often a family 

communication fails if the partners do not know how to listen to each other or stop 

communication without hearing the others views, considerations, needs, etc.  

Activity 2. The idea of this course seminar is suggested by Half, R. (2015). 10 Quotes to 

Inspire Active Listening. (www.roberthalf.com/blog/salaries-and-skills/10-quotes-to-inspire-

active-listening). Instead of the warming-up or instruction the participants commented on the 

Quotes to inspire active listening and have an evidence-based reason to discuss peculiarities 

of communication already identified by these activities (when time is limited, participants can 

choose one or two statements to comment, illustrate by their own situations when they were 

either successful or ‘bad’ listeners – this identification is especially valuable). The modified 

Quotes are: listen at least as much as you talk; listening is a sign of respect; never stop 

listening, the speaker will decide when to stop; or you can apologise and ask to stop; learn by 

listening and think what you can learn from your child or educator from a parent; listening 

should be open, demonstrate interest in it and will to know the speaker’s view; learn to keep 

silent when your partner/parent/child speaks; do not suggest several topics or problems at a 

time; demonstrate your perception of what is being told by all senses; exercise your creative 

force - listening creates us, we obtain our qualities by listening; do more listening than 

talking. 

Difficulties encountered and solutions 

The main difficulties are related to: 

(a) Different experiences of the parents or parent educators who participated in the 

session; these had been admitted to the courses on volunteer basis – among them there were 

beginners and experienced ones; therefore, the classes had been modified accordingly. It will 

always be a success if the experienced ones share their considerations and practices and the 

beginners construct their individual developmental plans for parenting skills. 

(b) Different level of digital technologies’ skills. The courses in April, 2019 had been 

designed for the on-line format, while on April, 2020 this format was the only appropriate 

possibility because of the pandemic. The obstacle was mainly related on the syndrome of 

unexpectedness and possible unpreparedness to total on-line format. Thus, the main difficulty 

has been related to emotional aspect of the session, and this can be overcome by a couple of 

emotionally positive play/game. For instance, suggest the participants to get to know each 

other by saying something positive about another participant of the session or suggest 

participants telling a very short humorous story that has happened to them related to the 

digital technologies.    

(c) The first project group meeting with the project initiators (in Rezekne) had been 

poorly prepared and could not provide clear plans for the activities, their aims and context – 

some uncertainties remained and these caused some lost time at the beginning.   

 

Suggested accents for the future improvements 



 
 
 
 
 

- Sharing experiences and inventory practices: the argument in support of analysis of 

the national contexts was also considered to be critical when implementing a successful 

practice in one location and adopting it in another.   

- As suggested by the participants of the sessions, educators and organizers practice 

sometimes are not considerably changed by parent courses or suggested technology; 

achievements in positive parenting do not appear by being at such classes when traditional 

classes suggest parent listening and completing some activities.  Unfortunately, the most of 

this is forgotten if the appropriate practice does not follow practicing and implementing ideas 

short after these classes; and this usually does not happen without a special all-community 

responsibility for positive parenting. 

- Simply providing educational methodology, even practicing technology or making 

people aware of an innovative practice is unlikely to change anything – paradigm shift or 

mindset changes must be a constant care in initiating, managing, and practicing change in 

parenting science and practice of positive parenting, more likely through adoption of changes 

in thinking that might reach the desired success. The best practices and considerations, 

judgements and solutions come with cooperation and communication. 

- Some ideas had been shared, like this - greater impact on parent and also their   

educator activities might provide standing support of special communities, methodological 

centres, and networks of practice to provide parents opportunities of getting assistance any-

time. 

- All family support actions, as well as those related to parent and parent educator 

education must be placed within a country’s national, regional and local planning framework 

– this must become responsibility of the whole community. 

 

Evaluation 

(method, process, tools and results of the knowledge evaluation and method, posses, tools 

and results of training course evaluation) 

The leading idea of evaluation is: the lens of self-evaluation is the most effective form of 

education activities. Evaluation should open the whole session (in this case it is a suggested 

by the program table with the skills necessary for positive parenting and holding an 

appropriate mindset, individual features or other qualities that participants of the session self-

evaluate). 

Self-evaluation is a non-stop affair during the session or even each activity; it is among the 

best means to make the program a unique, well-structured, or integrated affair. 

- At the very beginning of the session the participants self-evaluate their parenting skills via 

online discussion. This will introduce the whole set of skills and/or competencies that parents 

and parent educators should hold, which are already well-developed, which are under-

developed, what each of the participant aims to improve during the session or do it after. 



 
 
 
 
 

- During the session reflections and self-evaluation should be practiced to self-manage the 

competence improvement of even enhancement. Therefore, the educator should introduce 

orally or in written what qualities will be trained during each activity. The educators and 

participants of the courses on communication conducted by RTA concluded, that such 

detailed identification of the target skills should be integrated by reminding of the whole set 

of these presented by the table to make this affair synergetic and synthesised. 

- If the educator or participants decide to go into the evaluation deeper, the table can be split 

into chunks according to thematical basis – identify what skills or qualities can be improved 

by several activities, make it a cross-thematic affair.  

- The educator should remind the participants of the role of self-evaluation to successfully 

implement positive parenting or development of critical mindset etc. The focus of self-

evaluation depends on the focus of the whole education program or particular activities.  

- Self-assessment closes the session. A common questionnaire, developed within the 

framework of the ESEC project, is offered, which allows the participant to evaluate their 

initial skills and compare them with those acquired during the lessons.  

 

-If the allocated time allows it is very useful to suggest parent educators to make a draft 

project for their future practices in parent education. This time they will be more prepared for 

conducting activities on communication with parents.  

  



 
 
 
 
 

 

 

 

 

Evidence-based guidelines  
 

INCLUDE 

 

Supporting parents of children with behavioral, social or 

communicational difficulties  

 

 

Abstract 

 

ESEC ERASMUS+ training course under the title  “Developing a training program to support 

parents of children with behavioral, social or communicating difficulties was organized in 

Thessaloniki Greece by Include. Due to the COVID -19 pandemic, the training course 

organized through teleconference. The training course focused on the following areas:  

 Designing a 7-step process to cooperate effectively  with parents,  

 Communication skills necessary to encourage helpful intervention.  

 Emotional learning,  

 Parents network, professionals and educators network.  

 Quality of life and difficulties faced by families of children with adjustment, social 

behaviour and communication difficulties. The experience of parents and siblings.  

 Supporting self-care, stress management and increase of emotional wellbeing. 

Individual learning focused on  

 Communicating with other parents 

 Communication with professionals and educators,  

 Family Disruption  

 Reducing stress 

 Parent-training and evaluation processes 

Digital tools and specific strategies to increase the interest for attending and participating and 

to assess the knowledge and satisfaction of the participants were used.  were effective and led 

to the success of the seminar. The evaluation of participant’s satisfaction concerning the 

results of the participatory learning method that was applied is really encouraging: 76,5%  

totally agree that participatory learning was helpful to their learning and 20, 6 % agree  . Only 

2,9 %  totally disagreed .  



 
 
 
 
 

 the issue of supporting parent of children with behavioral difficulties is of great 

interest and importance for teachers and professionals in Greece. 

 the ESEC Training course Erasmus has a positive impact and evaluation.  

 the most important is that the training course kept participatory learning principals 

and trainees were satisfied concerning the content and methodology. 

 

1. Content and content organization 

Include in Thessaloniki Greece organized the ESEC ERASMUS+ training course 

“Developing a training program to support parents of children with behavioral, social or 

communicating difficulties: in Greek language. 

Due to the COVID -19 pandemic, Greek National agency prohibited the face to face training 

for adults. For this reason the training course organized through teleconference. Especially it 

was included:  

-  15 hours training through teleconference (25/5/20 till 29/5/20 at 5 p.m. - 8 p.m.)  

- 30 hours individual study the ESEC training course material at any time (25/5/20 till 3/6/20)  

 

Learning Units 

First Day. 

Areas focused on: About the ESEC program; Designing a 7-step process to cooperate 

effectively  with parents of children with behavioral, social or communicational difficulties  

Module was based on adult education strategies encouraging the participants to share and 

shape to progress of the discussion. 

Topics covered included:  

Part A: Giving an overview of the ESEC program; setting the goals of the training module, 

describing the rules of effective participation and explaining the evaluation procedures at the 

end of the program.  

 

Part B: Main principles in designing a program to support parents. Designing a 7-steps 

cooperative program for supporting parents: creating the necessary conditions, needs 

analysis, engagement, setting a common goal, action, evaluation, maintain momentum. 

 

As regards Part B, the topics covered were meant to introduce the participants to the entire 

ESEC program in such a way so that they could be actively engaged in the activities and be 

motivated throughout the training program. The topics were chosen and presented in such a 

manner that the participants were able to draw examples from their life and work experience 

to better understand the circumstances faced by families with a child with disability and 

optimum ways of communicating with people who are dealing with difficult situations. 



 
 
 
 
 

Upon completion the participants were able to answer the following: 

1. Which factors could affect behaviour, social adjustment and communication? 

2. Which steroetypical beliefs in behaviour difficulties could affect our communication 

with the parents we support?   

3. What are the steps that the model of Bryan and Henry (2012) propose for the 

development of the cooperation between the educators and the parents?  

4. Which activity or content of this training day jave youd found most useful and 

productive? 

 

Second Day 

Areas focused on: Effective support.  Communication skills necessary to encourage helpful 

intervention. 

Module was based on adult education strategies encouraging the participants to share and 

shape to progress of the discussion. 

Topics covered included: the stressors faced by families with a child with difficulties, 

characteristics of effective counsellors, definition and phases of empathy, basic counselling 

skills (including verbal and non-verbal communication skills), effective communication, 

anger management, dealing with denial, the limits of the counselling role, when is a referral 

necessary and how to refer to a specialist. 

The topics covered were chosen and presented in such a manner that the participants were 

able to draw examples from their life and work experience to better understand the 

circumstances faced by families with a child with disability and optimum ways of 

communicating with people who are dealing with difficult situations. 

Upon completion the participants were able to answer the following: 

1. Which are the characteristics of an effective counselor? 

2. What aspects of non-verbal communication must we pay attention to? 

3. Identify interventions which are not helpful 

4. Identify basic counseling skills 

 

Third Day 

Areas focused on:  social emotions, emotional learning, parents network, professionals and 

educators network. 

Module was based on adult education strategies encouraging the participants to share and 

shape to progress of the discussion. 

Topics covered: A: Social learning - Parents network and B: Professional – Educators 

Network.  

 



 
 
 
 
 

Topic A: definitions of social emotional learning; Casel Guide on effective social and 

emotional programs; understanding parents’ emotions; the value of communication and 

cooperation; family network; lab programs for parents (Together Plus Program).  

Topic B: main communication factors in professionals-educators-students-parents 

relationships; new types and forms of technologies on education; communication skills in an 

educational context; communication strategies and suggested practices; communication in the 

COVID-19 crisis context; effective communication 

 

Upon completion the participants were able to answer the following: 

1. What is the value of the networks? 

2. What do you think the parents of children with disabilities could gain from 

participating in a parents network? 

3. In what ways could technology facilitate schools networks or networking in general? 

4. Considering that this online training day was in fact a network, what have we gained? 

 

Fourth Day 

Areas focused on: Quality of life and difficulties faced by families fo children with 

adjustment, social behavior and communication difficulties. The experience of parents and 

siblings. 

Module was based on adult education strategies encouraging the participants to share and 

shape to progress of the discussion. 

Topics covered included: definitions of quality of life, quality of life markers and indicators, 

health related quality of life, child disability as a crisis of a family, stages of grief/acceptance, 

symptoms and indicators of crisis, family related quality of life, issues related to the quality 

of life of parents with children with difficulties, factors affecting the quality of life of parents 

with children with difficulties, presentation of relevant models, supportive interventions to 

increase family related quality of life. 

The topics covered were chosen and presented in such a manner that the participants were 

able to understand the multifactorial nature of quality of life and the impact of a variety of 

factors specific to the experience of families (parents and siblings) with children with 

disabilities. 

Upon completion the participants were able to answer the following: 

1. Provide a definition of quality of life 

2. List factors which influence the quality of life of an individual. 

3. List factors which influence the quality of life of parents of children with difficulties 

4. Present suggestions for the improvement of the quality of life of parents of children 

with difficulties 

 



 
 
 
 
 

Fifth Day 

Areas focused on: Supporting self-care.  Stress management and increase of emotional 

wellbeing. 

Module was based on adult education strategies encouraging the participants to share and 

shape to progress of the discussion.  There were demonstrations of interventions for the 

participants encouraging experiential learning. 

Topics covered included: behavioral and cognitive techniques decreasing anxiety and 

increasing emotional wellbeing such as time management, physical self-care, sleep 

improvement, cognitive restructuring and  mindfulness. 

The topics covered were chosen and presented in such a manner that the participants were 

able to understandand also experience for themselves the improvement in anxiety and sense 

of wellbeing that can result from the implementation of simple behavioral and cognitive 

techniques. 

Upon completion the participants were able to answer the following: 

1. Identify behaviors which contribute to the decrease of negative emotions 

2. List techniques to improve sleep 

3. Describe the relation between feelings and thoughts 

4. Identify cognitive distortions 

 

Difficulties encountered and solutions 

The greatest difficulty concerned the compulsory distance education imposed by the 

conditions of the COVID19. 

1
st
 difficulty: participation of trainees in the distance learning process  

2
nd

 difficulty: successful attendance and completion of the course  

3
rd

 difficulty: assessment of trainees' knowledge  

Face to face training courses based on experiential learning gives the trainers the opportunity 

to adapt the learning material to the needs of trainees. Respectfulness of trainees needs is a 

basic principal in adult education and this principal ensures the participation of the trainees 

and the ssuccessful attendance and completion of the seminar. Include and other partners the 

same has find suitable solutions to ensure the participation of the trainees through distance 

learning platform. Include confronted the situation and gave the following solutions; 

 

To face the 1rst difficulty and 2
nd

 difficulty Include used specific strategies to increase 

the interest for attending the seminar and the essential participation of the trainees in 

the learning possess: 



 
 
 
 
 

Strategies to increase the interest for attending the seminar  

a) Carefully selected trainers: basic criterion for the selection of trainers was 

their clinical and academic experience in the field. They were scientist with 

clinical experience in the field of special education, extensive experience in 

parenting counseling and extensive experience in adult education (See 

APENDIX A. ) They were also all members of the “include” so they share the 

same philosophy concerning inclusive education and policy and the same 

passion to promote inclusive practices, theories and reshape alternatively the 

way of thinking of equality and justice all over the world according to the 

SDGoals of United Nations Organization (Nanou et al 2020, Kontogianni & 

Nanou, 2020, Tsiomi & Nanou, 2020).  

b) Create a specific and full of meaning title for the ESEC training course in 

Greek language. The title in Greek was chosen so as to make clear references 

to difficulties which are a field of intense concern for teachers and mental 

health professionals. Indeed, children's behavioral difficulties raise many 

questions and are of great concern to parents, educators and mental health 

professionals in Greece. In addition, the title it was designed to make clear 

references using descriptive terms to a wide population of children. Children 

with social adjustment and communication behavioral difficulties. 

In addition, the terms were chosen with special care so as not to stigmatize 

e.g. difficulties instead of problems and not to give the impression of 

providing ready-made recipes and enforcement e.g. we chose the term 

supporting parents of children instead of solving the difficulties of the parents 

of children. 

c) Evolving ways of promoting the ESEC training course. These ways included 

a carefully designed two flyers in Greek language one short and one extensive 

with all information concerning the ESEC ERAMUS+ , the training course 

agenda and the CV of the trainers (see APENDIX A). Include used all social  

media to promote the ESEC Training course  

d) The selection of Google digital tools for the application form of the 

participants facilitated, and made the sign in of the ESEC training course 

participants in Greece to declare the intention to participate instant and fun 

possess.  

Strategies to increase the essential participation of the trainees in the learning possess 

(Participatory learning):  

a) Before the training course was started the participants received an email with 

all details. This strategy demonstrated the interest of the ESEC Training 

course coordinator to support the trainees and the progress of their 

participation 



 
 
 
 
 

b) From the first lesson participatory learning strategies were used. Although 

the lesson was from distance, through digital platform, the trainees was 

encouraged to participate, express their needs, and opinions. 

c) The full of empathy and understanding attitude of the trainers for the 

trainees. and the respect that was given were of the most encouraging for the 

participants to express themselves although eye contact and non-verbal 

communication were absent because of the distance learning mode. 

d) Acceptance of all points of view, open listening, and communication 

techniques taught to the trainees were methods used in practice by the 

trainees. This training strategy created a climate of creative expression where 

trainees felt belonged and accepted. 

e) Discussions, case studies presentation, tasks to be solved, questions with 

short answers, feedback were some of the methods that the course based on 

in order to encourage participatory learning 

f)  Inductive and productive methods of reasoning were mobilized to solve 

problems by the trainees themselves. These methods of reasoning were 

supported by videos and visual material. 

3rd difficulty was solved by tasks after the end of each training session that the 

trainees had to complete. 

a) 5 anonymous tests of knowledge the same as the numbers of the courses 

through Google forms was used. Google forms includes 4 questions.  

These digital tools was selected as  they were   easy and fun to be 

completed and anonymous 

b) 1 global test after individual learning using Google form 

c) The final questioner for the evaluation of the training course presented by 

a Google form also. 

2. Organizational issues and strategies (how did you conduct the participants how did you 

communicate during and after training course difficulties encountered and solutions) 

In order to inform teachers, special educators and those interested in conducting the 

Erasmus+ ESEC training course Include prepared an event in social media (f.b.)1 

https://www.facebook.com/include.school 

The fb page of Include has 3.700 impact 

Figure 1 shows the flyer that it was prepared for the dissemination of the training program. 

 



 
 
 
 
 

 
Figure 1 Training program flyer 

 

The flyer and the detailed program was disseminated to several email lists, including 

associations of parents of children with disabilities, professional societies and institutions, 

universities. 

A Google form was prepared and sent through facebook’s email and messenger to all 

potential participants. Although it was originally planned to have thirty (30) participants in 

total, Include’s board of directors decided to accept all forty four (44) applicants. The list of 

participants containing their personal details could be found here.   

Two different teleconference platforms were selected, Cisco Webex Meetings and Zoom.  

Every day an email was sent to the participants to inform them about the platform they could 

use to participate in the web training meetings 

 

A Google Form was prepared for each training day to assess the participants’ level of 

knowledge they have gained. 

 

All educational material were uploaded in a Google drive folder where all participants had 

access for asynchronous individual learning. 

 

Α final evaluation questionnaire was administered to all participants as regards the training 

program on the whole. 

 

3. Methodology 

 

Following the ESEC proposal, Include had initially prepared an exclusively face-to-face 

teaching and learning mode. However, due to the limitations imposed by the COVID-19 

pandemic, this mode was turned into an exclusively distance-learning teaching methodology.  

Two different teleconference platforms were selected, Cisco Webex Meetings and Zoom.  

Two training days were delivered through the Cisco Webex Meetings and three days through 

the zoom platform. 

https://forms.gle/1aoocBnzfmNLf6BK7
https://docs.google.com/spreadsheets/d/1KY2kHy1C3G9O0u2T90MgL7rA_CRRsS8i3dGDhgUSjmo/edit#gid=1661272754


 
 
 
 
 

The instructors engaged the participants in the learning process by using a variety of 

methods, such as standard teacher-learner interaction, peer-to-peer interaction, and various 

audio-visuals materials in the form of video-based activities, case-studies and psychometric 

tests.  

Despite the alienation created by the distance-learning mode and the novelty of the 

experience for most participants, they were constantly encouraged to be actively involved in 

all the activities. 

The establishment of an online environment where the interaction between the trainer and the 

participants and between the participants themselves, is active and continuous, supplemented 

with suitable learning materials, is the key feature for any distance learning program. 

The following suggestions are provided for similar training programs in the future: 

- Effective interventions should be based on a parental needs analysis and targeted at 

particular groups of parents. 

- Focus could also be given on basic academic outcomes and on training in parenting skills. 

- Parents are in need of specific and detailed guidance and understanding of the programme, 

and what they are expected to do when participating in them. 

- Main outcomes of such a programme include parents’ acknowledging that a problem exists, 

gaining knowledge and skills to manage children’s behavior and the confidence and empathy 

to use these skills effectively. 

- A supportive, non-judgemental approach is most likely to lead to parents internalizing and 

using tools provided by a programme aimed at supporting parenting skills. 

 

4. Evaluation 

There was a two-way evaluation procedure: self-testing of knowledge gained and assessing 

the program on the whole. Compliance with these two modes was a necessary precondition to 

successfully complete the training program.   

Α final evaluation questionnaire was administered to all participants as regards the training 

program on the whole. The Figures following illustrate their responses. 

Quantitave and qualitative data from the final evaluation are encouraging concerning the 

content and methodology if the training course that was developed under the cooperation of 

partners. The data are being presented bellow : 

A. PARTICIPANTS’  SATISFACTION from the content and the digital mode 

In the declaration “the training course met my expectations”   78,8% answered 1 (totally 

agree) 18,9% (almost agree) 

In the declaration “the digital mode of training course met my expectations” 67,6% answered 

1 (totally agree) and 23,5% (almost agree)  



 
 
 
 
 

 

Participants were expressing their opinions concerning the content and the digital mode of the 

courses in the context of ESEC ERASMUS+. Their opinions are presented in the Google 

form of the final evaluation 
1
 

It was excellent in its subject matter but also the instructors who, in addition to their 

important and specialized training, also had experience in the subject matter. 

Everything was wonderful!!!! 

 

 

                                                             
1
 

https://docs.google.com/forms/d/1c2xETFaSAdsAlaldNzw7kekPRIUYm8j7M1Ra0Y7mJyE/edit?ts=5ed405d5#

response=ACYDBNgayT3KTmTyhDQfRLMjcUI_BkV-mkDTa9ShoiKW0UklAUGsx-OIxxr9LG5FEhLFaNY 

https://docs.google.com/forms/d/1c2xETFaSAdsAlaldNzw7kekPRIUYm8j7M1Ra0Y7mJyE/edit?ts=5ed405d5#response=ACYDBNgayT3KTmTyhDQfRLMjcUI_BkV-mkDTa9ShoiKW0UklAUGsx-OIxxr9LG5FEhLFaNY
https://docs.google.com/forms/d/1c2xETFaSAdsAlaldNzw7kekPRIUYm8j7M1Ra0Y7mJyE/edit?ts=5ed405d5#response=ACYDBNgayT3KTmTyhDQfRLMjcUI_BkV-mkDTa9ShoiKW0UklAUGsx-OIxxr9LG5FEhLFaNY


 
 
 
 
 

The program approached a very important parameter, that of the parents, which has 

never been touched upon in such detail and in detail in previous seminars that I have 

attended for children with disabilities. He also asked questions about how to properly 

approach parents of children with disabilities. 

The content and methodology of the program. Very important training for all teachers 

and those who support parents of children with disabilities 

 

B. PARTICIPANTS’  SATISFACTION from the didactic methodology  

In the ESEC training course participatory learning was used as a teaching methodology.  

Exercises, discussions and expression of personal experiences were used to encourage 

participation during the courses.  

The evaluation of participant’s satisfaction concerning the results of the participatory learning 

method that was applied is really encouraging: 76,5%  totally agree that participatory learning  

was helpful to their learning and 20, 6 % agree  . Only 2,9 %  totally disagreed .  

Given the remote implementation of the program, I was very pleased with both the 

contributors and the participants. I hope that in a future meeting in nature there will be 

more active participation and exchange of experiences.) 

The possibility that we were saved to say experiential situations. 

Frequent conversations with participants and friends and everyone in a good mood 

The approach and content. Congratulations !!!Teaching  methodology and material for 

thought and reflection. 

 



 
 
 
 
 

C. SELF EVALUATION of EDUCATOR’S SKILLS BEFORE AND AFTER THE 

TRAINING COURSE  

Evaluate your skills on the design of a training program on empowerment of families of 

children with behavioral disability before and after the ESEC training program  

 

  

Educators' Skills  in designing  training program to support 

families of children with behavioral disabilities   

  none  low level  basic level  

good 

level high level    

before 

ESEC 

training  

course 5 10 13 5 0 33 

after ESEC 

training 

course 2 2 10 10 9 33 

 

33 participants completed the evaluation 1 participant didn’t answer the specific question of 

the training course evaluation  

-15 participants before the seminar declare that they had no skills in these domain or their 

skills were at a low level. After the seminar only 5 participant declare no (2 participants)  or 

low  skills(2 participants)   .  

Before the attendance of the ERASMUS+ ESEC  training course 13 participants evaluated 

themselves at the basic level concerning their skills to develop training programs to support 

parents of children with behavioral difficulties.  5 participants evaluated their skills at a good 

level and no one evaluated his skills at the high level.  

After the attendance of the ERASMUS+ ESEC   training course 10 participants evaluate their 

skills at the basic level and 10 participants at a good level and 9 they declare that they 

developed skills at high level. 

 



 
 
 
 
 

  

 

We gained not only knowledge but also attitudes towards parents. It was very 

important for us and for the parents we support as volunteers 

Concluding,   

 the issue of supporting parent of children with behavioral difficulties is of great 

interest and importance for teachers and professionals in Greece. 

 the ESEC Training course Erasmus was really important for the participants 

according the final evaluation  

 the participatory method was really effective according to the participants views 
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Evidence-based guidelines  
 

Mancomunidad de la Ribera Alta MANRA 

 

“Emotional and Social Skills” “Emotional Interaction and Family 

Disruption” 

The peculiarity of the 2020 session has been introduced by the pandemic that has changed 

the plans of the sessions and the whole project – the activities and communication with the 

course participants had to take place totally on-line even within the country. The project 

organizers had to modify the prepared organizational settings and materials for this format, 

as well as conducting sessions and activities.  

-----------------------------------------------------------  

Abstract 

The guidelines consist of several sub-chapters to provide more detailed reflection, 

considerations, and suggestions that are based on the 2020 session of parent educators in 

Alzira that has been conducted by the MANRA ESEC project group. This report contains the 

set of evidence-based guidelines, with the aim of the completion of a training course 

organized by the Mancomunidad de la Ribera Alta (Spain), within the framework of the 

European project Erasmus + ESEC “Extending Social Educators Competences”.  

The chapter that reveals content and its organization introduces the main idea of selecting the 

content for the session Emotional Interaction, for the face-to-face training, and Family 

Disruption fand organization of the content. The conception of the session reflects achieving 

parent educator qualities appropriate for developing social skills based on emotional 

interaction and also skills based on the learning to manage situations of family disruption on 

the background of communication as a fundamental basis of human individual development. 

The content of the activities in the session of “Emotional Interaction” represent three groups 

of activities or phases of the development of communication skills or competencies: (a) those 

that are related to the active listening; to complete these participants have to communicate 

developing this skill, discuss and understand (these belong to a successful communication, 

nevertheless are seldom attended and included to parent education programs), (b) activities 

that are directed to evaluate and improve communication skills regarding the emotional 

intelligence; (c) activities that develop skills in order to learn how to normalize a feeling 

when parents go through undesired emotions. Erasmus+ project “Extending Social Educators 

Competences” ESEC Project Nr. 2018-1-PL01-KA204-051126  

 



 
 
 
 
 

Another chapter is devoted to organizational issues and strategies; these deal with the 

considerations evolved while conducting the 2020 session and include: information related to 

this training action in terms of its content and its organization, the learning units selected for 

face-to-face training by MANRA, such as the learning unit of the “Emotional Interaction”, or 

the unit selected and also prepared by Mancomunidad for the online training modality, on the 

theme of “Family Disruption”, according to the materials of the project’s MOODLE platform 

(prepared by RTA) provided, both for individual and collective learning. In the same way, the 

document describes the order in which this material has been used, with respect to the 

development of the ESEC project training course, the adaptations made to ensure attention to 

the needs of the participants, in relation to the situation experienced by the Covid-19 

pandemic and the restructuring of training modalities, through virtual space, as well as the 

difficulties encountered and the possible solutions found, for the development of training 

action throughout the process. So the document details the organization aspects of the course 

and the strategies used, in relation to how the training action has been conducted, the 

communication during and after it between the students and the course teachers, difficulties 

found and solutions to these, especially taking into account the current situation and the need 

to adapt the training course.  

On the other hand, the document explains the methodology used in carrying out the training 

course, in order to explain the mode of the session and the activities that are chosen to 

implement the main idea of the parent educator developmental program. This section 

includes reflections on the mode of the session, considerations, conclusions, suggestions, as 

well as some obstacles and difficulties are based on the experience collected at each cluster of 

the content and its methodological design: activities that initiate active listening, those that 

improve emotional intelligence skills, as well as activities that train skills by learning how to 

normalize a feeling.  

Finally, the document collects information on the evaluation process, method, tools, such as 

the ESEC project questionnaires that the participants have answered to assess their skills once 

the training action has been completed and those results regarding the knowledge acquired by 

the participants, regarding the training course developed by MANRA for the ESEC project. 

Evaluation is an integrating component of the process that also closes the session and serves 

as a bases for further planning of parent and parent educator individual development, 

collecting the necessary skills acquired by participants for developing emotional interaction, 

active listening, emotional intelligence, learn how to normalize a feeling and how to manage 

these situations regarding to the family disruption. Erasmus+ project “Extending Social 

Educators Competences” ESEC Project Nr. 2018-1-PL01-KA204-051126  

1. Content and content organization of the course (witch learning units have been selected to 

be taught face to face (platform) and witch from individual learning and why. In which order 

did you use the ESEC COURSE MATERIAL what content adaptations you did in order to 

meet your participants training needs difficulties encountered and solutions)  



 
 
 
 
 

The session 2020 conducted by MANRA Emotional Interaction - Family Disruption cover 

the most topical issues of Social and Emotional Skills with a focus on communication. The 

items are chosen for discussions according to the parent most attended questions of parent 

integrated roles, communication among parents and children, parent educator communication 

and active listening with parents, peculiarities of communication in digital age; these are 

contextualized with the current social processes and needs. Course educators can add some 

specific activities to meet special needs of the course participants. Articles and clips are 

suggested to consider emotional interaction peculiarities, competence improvement, and 

discussion. The course consists of thematic activities that include short introductions and tests 

for the course participant self-evaluation of their emotional interaction skills and conflict 

prevention, as well as reflections on the content of the course. The transition situations when 

paradigm shifts in the societies make parents and their educators feel powerless to decision-

making and acting or behaving to achieve the new more complex parental goals; parents feel 

losing control over their children that quite often is accompanied by a feeling of lost mutual 

understanding among the members of the family.  

Regarding to the leading conception, it is important to mention that during the last decade the 

parent, social worker, parent educator, as well as stake-holder conception of what parenting is 

or what it should be has changed considerably and challenge a new look at the content of 

parent educator courses, as well as introduce a new paradigm of Social and Emotional Skills. 

This is not only because of the large variety of education possibilities. The perceptions and 

conceptions change due to the diversity of cultures living side-by-side in the countries; this 

also because of the expanded knowledge on parenting and a shift in mindset that cause the 

need to replace the concept of the different educational styles and educational patterns to be 

fulfilled by parents introducing new educational skills related to the emotional interaction, 

active listening or emotional intelligence.  

The term emotional interaction has entered the area of family up-bringing to inform about the 

approach that has emerged from European policies in the family relation area, but parents do 

not know how to implement this; and their educators need some assistance to prepare them 

for implementing this paradigm shift. The emotional interaction framework facilitates the 

development of strategies, skills and measures to support families that aim to foster equal 

opportunities for them; and it includes the support of social educators, associations and other 

professionals that work with families. Erasmus+ project “Extending Social Educators 

Competences” ESEC Project Nr. 2018-1-PL01-KA204-051126  

 



 
 
 
 
 

The chapter of the project completed by Mancomunidad de la Ribera Alta followed the 

philosophy that parent education and support programming should assume that parents are 

more likely to provide appropriate nurturing and guidance as they acquire a greater 

understanding of child development and children needs, as well as the parent roles in the 

changing and technology-rich social environment. All parents need support from community 

agencies: (a) to grasp the most topical changes in society and learn appropriate ways to 

implement these by learning emotional and social skills; (b) willing to improve family 

education and want to be successful.  

Improvements in social skills and development of emotional interaction in parents can 

improve positive development by the positive nature of mutual relationships in families. 

Thus, parents are not conceived solely as recipients of assistance, but play a role as 

contributors by developing appropriate educational skills that enable them to learn to manage 

certain stress situations when such a situation occurs with children.  

The MANRA contribution to the parenting program development is related to the conception 

that the bases of human individual development resides also in the familiar interaction and 

dynamic of the educational processes. It is extremely common for interaction within the 

family to become problematic if parents or relatives have poor emotional and social skills.  

The content of the 2020 session held in Alzira is divided into three mutually integrated parts, 

with respect to the theme of Emotional Interaction, which consist of various sub-topics about 

emotional and social skills that are organized in the logic of integrating content rather than 

suggesting separate topics related to emotional interaction - this breaks with the traditional 

form of content organization. Therefore, the content is offered through various activities in 

each part. The three parts of the activities are:  

(a) those that are related to the active listening; to complete these participants have to 

communicate developing this skill, discuss and understand (these belong to a successful 

communication, nevertheless are seldom attended and included to parent education 

programs);  

(b) activities that are directed to evaluate and improve communication skills regarding the 

emotional intelligence – these make use of part (a) to have an evidence-based discussion on 

skill improvement;  

(c) activities that develop skills in order to learn how to normalize a feeling when parents go 

through undesired emotions – this belongs to a successful interaction and improves parent 

and parent educator competences.  

The main aspect that this special content organization brings is the integrating activities by 

involving experiences of parent education to identify and practice the above-mentioned 

paradigm shift about Social and Emotional Skills. Erasmus+ project “Extending Social 



 
 
 
 
 

Educators Competences” ESEC Project Nr. 2018-1-PL01-KA204-051126  All activities with 

the selected pieces of content are under the umbrella of the evidence-based positive parenting 

framework with the content approach of emotional interaction.  

2. Organizational issues and strategies (how did you conduct the participants how did you 

communicate during and after training course difficulties encountered and solutions)  

Introduction on the workshop format that is built upon the Experiential Learning Model to 

accentuate the shift in parent and parent educator mindset towards: (a) a greater autonomy 

and respect to all family members, creating emotional interaction, (b) peculiarities of 

covering the activities in the total on-line format. The accents are implemented by the 

organizational setting of the session and the content of activities. The steps modified for this 

format are:  

- starting with a theoretical introductory activity to integrate with a part of the content.  

- discussing the group, couple, individual, plenary discussions in line format;  

- explaining the concept of the session in simple language, inform the participants about the 

suggested activities of the content and the possible achievements to be achieved in each of 

them.  

- the introduction of activities inviting participants to make their own contributions, reflect on 

their experiences and their scope for discussion;  

- exchange of reactions and observations by encouraging critical thinking and reflection on 

what happened in their cases and during this session; comparative evaluation of experiences 

and exercises carried out;  

- generalizing to discover what was learned and how it connects to real life;  

- suggesting participants to give some examples of how the learned new knowledge, know- 

how, and considerations can be used in their practices.  

The online session has shown that the suggestions listed above should be provided so that the 

parent educator can make more use of them and save the session time.  

Preparing the materials for the session in advance is necessary to have the session 

successful. These are up-loaded to the project website and have to be in “power point”, ‘pdf’, 

‘doc’; introduction to the session activities can be in ‘PP’ format; the size of each file should 

be about 1 MB and do not exceed 8 MB. Anyway, the materials must be accessible for those 

who will use them for the purpose of knowledge improvement and competence development 

on Emotional and Social Skills: Emotional Interaction and Family Disruption. The materials 

are discussed in the country project group when being prepared; therefore, all up-loaded 



 
 
 
 
 

original materials should not have the name of their authors, except for the otherwise 

published materials – either cited, completely downloaded, or modified - the author and 

source should be mentioned. Erasmus+ project “Extending Social Educators Competences” 

ESEC Project Nr. 2018-1-PL01-KA204-051126 Registration of the participants onto the 

project website takes place on volunteer bases and access to it should be made as simple as 

possible. The organizers should take into consideration that many offers are suggested on-

line; therefore, the social workers, parent educators, parents, and anyone who wants to join 

the whole program or a particular session has to assume the profile of the project and course 

sessions from the first lines of information.  

Details on access to the ESEC website and course materials are on page  

https://tdl.rta.lv/mod/page/view.php?id=28 .  

Introduction into the session and assignments prior to the session should be accessible before 

or right after the registration. The session and activities of 2020 at MANRA had been 

introduced by (a) e-mailed program of the session and activities and (b) up-loaded to the 

website. The two ways are preferable for easy-to-find the assignments because of different 

levels of the parent digital competencies. Besides, the totally on-line format on the one hand 

increases the number of volunteers, while on the other, open addressing of the possible 

participants of the session can also reach those parents who had poor IT skills: the web 

invitation to the session should denote the desired IT skills or, if there is a possibility, offer 

some instruction prior to the session.  

Instruction on how to work with the materials and assignments opens the chapter Emotional 

and Social Skills: Emotional Interaction and Family Disruption of the Handbook. This can be 

located either prior or right after the defined aim of the session so that the participants of the 

session can anticipate possible synergy, as well as guess about the way to their success (new 

knowledge, considerations, and know-how).  

The management of the session, usage of the materials, and difficulties encountered depend 

much on the introduction and how well the participants are prepared for the particular 

activities or whether they have completed assignments. It is wise to remind the participants 

prior to the session that their achievements during the session depend on how well they got 

acquainted with the recommended sources, selected an experienced situation for discussion 

and described it or otherwise prepared, formulated questions or statements for the discussion, 

etc. The peculiarity of total on-line format damages eye-contact between the educator and the 

participants; this changes the way how participants are invited to speak or ‘jump’ into the 

discussion – face-to-face and on-line formats impose slightly different pace of the activities; 

on-line might take more time because this experience has just started.  

It is convenient if the platform allows educator to make small groups or pairs for discussion – 

this does not give much opportunities for the participants to do it themselves provided groups 



 
 
 
 
 

are made prior to the session. Erasmus+ project “Extending Social Educators Competences” 

ESEC Project Nr. 2018-1-PL01-KA204-051126  

3. Methodology (teaching-learning modality, difficulties encountered and solutions) 

Teaching-learning modality  

Exercises used at the sessions are suggested and described in the part of the program 

produced by MANRA in major follows the interactivities of the hands-on or workshop 

sessions:  

- suggested short hands-on activities, their evaluation and identifying possible modalities to 

conclude on their usefulness when working with parents;  

- individual experiences and situation analysis to come to conclusions of possible usage to 

meet the parent particular needs; identifying experienced or possible situations when the 

conclusion or the activity might be helpful;  

- a set of questions related to the content of the sessions (these are included into the session 

program and plans);  

- lists of testimonies on examples and different skills, etc. to compare, analyse and reach a 

conclusion on their suitability for current situations and the needs of parents or children; these 

are concentrated in the assessment questionnaires;  

- illustrate some important aspects that emerge when examining the impact of particular 

parent education examples in real-life contexts;  

- comment the chosen video-clips, images, etc. that are selected for their essential message, 

such as apps, which are popular with children and less popular with parents; video clips that 

report features on social skills, etc.  

- session participants had been asked to make their own personal contributions to the 

proposed exercises (especially valuable for observing the diversity of opinions, experiences 

and knowledge emerging from the group), which makes the collective learning process more 

enriching.  

The sessions with the parents' educators held in Alzira are organized in three parts that 

mutually integrate with their specific methodological accents: active listening, emotional 

intelligence and normalization of a feeling.  

The suggested activities should be related to emotional interaction, provide information on 

important parenting decisions, local strategies in a broader context, social skills, etc. Anyway, 

on the basis of the theoretical content and the activities proposed, participants should initiate 

a debate on the subject and thus reach their conclusions. The activities should inform the 



 
 
 
 
 

participants of the session by talking about the target issues to which they are addressed and 

trigger discussions. Erasmus+ project “Extending Social Educators Competences” ESEC 

Project Nr. 2018-1-PL01-KA204-051126 Here are the illustrations (one for each part) of 

such activities that must be modified according to the specific needs of session participants in 

local areas and cultural settings.  

Active listening  

This is an important component of communication, unfortunately, it is seldom addressed in 

parent or parent educator education programs.  

Parent educators can choose any of the suggested activities or do everything if there is 

enough time; it is also possible to suggest some activities for the autonomous termination of 

parents. Communication is successful if partners are good listeners. Very often a family 

communication fails if the partners do not know how to listen to each other or stop the 

process of interaction without listening to each other’s opinions, considerations, needs, etc.  

Activity 1. The participants, visualizing the content on active listening, worked on the 

definition of the concept, how to learn how to show that you are listening (behaviour and 

body language), make sure that what they have told us has been understood (as for example, 

paraphrasing) and encouraging the speaker to share (nonjudgmental state of mind, open 

questions…). Participants commented on all these aspects, discussed with each other, and 

responded to the session’s concluding questions about active listening to observe acquired 

skills and knowledge.  

Some of the key aspects addressed during this part are: learning to listen as much as you 

speak, learning that listening is a sign of respect, learning by listening and thinking about 

what you can learn from your child or parent’s educator; listening must be open, show 

interest in it and know the opinion of the speaker; learn to remain silent when your partner/ 

parent/ child speaks; demonstrate your perception of what is being said by all senses; exercise 

your creative force - listening creates us, we get our qualities by listening.  

Emotional Intelligence  

Activity 2. The participants, regarding the content on emotional intelligence, worked on the 

definition of the concept, the explanation of the emotional awareness term (emotional 

literacy, levels of awareness…) and the emotional validation.  

Participants worked on all these concepts and content, discussed with each other, and 

responded to the session’s concluding questions about active listening to observe acquired 

skills and knowledge.  

Normalizing a feeling  



 
 
 
 
 

Activity 3. The groups of learners, regarding the content about learning how to normalize a 

feeling, worked on the definition of the concept, the explanation of perspective and 

perception (reframing the situation) and empathy (using a video explaining the concept of 

empathy). Erasmus+ project “Extending Social Educators Competences” ESEC Project Nr. 

2018-1-PL01-KA204-051126  Participants worked also on all these concepts and content, 

discussed with each other, and responded to the session’s concluding questions about active 

listening to observe acquired skills and knowledge.  

At the end of the reading of the contents and the realization of the proposed exercises, as well 

as those presented in the subject of Family Disruption and the deepening of testimonies, the 

participants evaluate their acquired social skills, make conclusions and then discuss in 

groups.  

Notes:  

It is always useful if the educators who conduct such classes have extra exercises to change 

for the more appropriate ones or for those that better fit the context or participants need etc.  

Time allocated for each activity depends on the program planning and time allocated for each 

session.  

Difficulties encountered and solutions  

The main difficulties are related to:  

(a) Different experiences of parents or educators of parents who participated in the session;  

(b) Different level of digital technologies’ skills. The obstacle was mainly related on the 

syndrome of unexpectedness and possible unpreparedness to total on-line format. Thus, the 

main difficulty has been related to emotional aspect of the session, and this can be overcome 

by a couple of emotionally positive play/game.  

Suggested accents for the future improvements  

- Sharing experiences and inventory practices: the argument in support of analysis of the 

national contexts was also considered to be critical when implementing a successful practice 

in one location and adopting it in another.  

- Educators and organizers practice sometimes are not considerably changed by parent 

courses or suggested technology, as suggested by participants of the sessions;  

- All family support actions, as well as those related to parent and parent educator education 

and development of emotional and social skills must be placed within a country’s national, 

regional and local planning framework– this must become responsibility of the whole 

community.  



 
 
 
 
 

Erasmus+ project “Extending Social Educators Competences” ESEC Project Nr. 2018-1-

PL01-KA204-051126  

Evaluation  

(method, process, tools and results of the knowledge evaluation and method, posses, tools 

and results of training course evaluation)  

The leading idea of the evaluation is: the aim of the evaluation is to evaluate and identify the 

learning of new concepts and knowledge acquired by the participants. Evaluation, also, is a 

continuous matter that occurs during the course of the training course, at each session and 

even at each activity, it is among the best means to make the program a unique, well-

structured, or integrated affair.  

- At the very beginning of the session the participants self-evaluate their emotional and social 

skills via online discussion. This will introduce the whole set of skills and/or competencies 

that parents and parent educators should hold, which are already well-developed, which are 

under- developed, what each of the participant aims to improve during the session or do it 

after.  

- During the session reflections should be practiced to self-manage the improvement of the 

competence of uniform improvement. Therefore, the educator must present in writing what 

qualities will be trained during each activity. The educators and participants of the training 

course carried out by MANRA concluded that this detailed identification of the objective 

skills should be integrated remembering the whole set of these presented to make this issue 

synergistic and synthesized.  

- The educator should remind participants of the role of self-reflection in successfully 

implementing the development of social and emotional skills, emotional interaction and the 

management of family disruption situations.  

- Self-assessment closes the session. A common questionnaire, developed within the 

framework of the ESEC project, is offered, which allows the participant to evaluate their 

initial skills and compare them with those acquired during the lessons. In the same way, the 

participants of the training course also conduct a second questionnaire on the content of 

Emotional Interaction and Family Disruption, developed by MANRA, to assess learning and 

the acquisition of new knowledge after the training.  

 

 

  



 
 
 
 
 

 

Evidence-based guidelines  
 

JKPU 

 

"Communication with professionals and educators”, "Reducing 

Stress”, “Communicating with Other Parents” 

 

The situation of COVID 19 in 2020 changed all the plans of the sessions and workgroups of 

the whole project. The projected activities and communication with the course participants 

were limited to totally on-line ways of communication and distance learning. The project 

organizers had to changed and adjuste the prepared organizational settings and materials to 

unexpected conditions of pandemic, as well as conducting sessions and activities. Therefore 

one of the results of training activities of ESEC is the offer of training handbook. 

 

Abstract 

The guidelines consist of a few sub-chapters to provide more detailed reflection, 

considerations, and suggestions that are based on the 2020 sessions of educators who 

participated remotely using social media and communicators throughout Poland in the JKPU 

ESEC project group. This report contains the set of evidence-based guidelines, with the aim 

of the completion of a training course organized by Janusz Korczak Pedagogical University 

in Warsaw (JKPU), within the framework of the European project Erasmus + ESEC 

“Extending Social Educators Competences”. 

The chapter that reveals content and its organization introduces the main idea of selecting the 

content for the sessions "Communication with professionals and educators”, "Reducing 

Stress”, “Communicating with Other Parents” and organization of the content. The 

conception of the session reflects achieving parent educator qualities appropriate for 

developing the strength of communicating and cooperating for parenting with competence. 

Also another course was to prepare parents to cope with all sorts of stress, especially with 

stressful situations connected to raising kids with special needs. All these courses have in 

common that communication activity is a fundamental basis of human individual 

development.  

The content of the activities in the sessions of “Reducing stress” is especially useful and 

dedicated to three groups of stakeholders: 



 
 
 
 
 

(A) People with disabilities: you deserve to be recognized for all of your strengths. Strengths 

could be things about your personality (like being friendly) or things you are good at (like 

using the computer). 

(B) Professionals: helping people with disabilities and their families means recognizing that 

there are both benefits and burdens in raising a child with disability. It is also important to 

acknowledge and encourage parents' perceptions of their children's strengths. 

(C) Policymakers: policy development should include a strength-based approach that fosters 

a positive outlook on children with disability and their families to create and promote 

acceptance" (Colavita, Luthra, Perry, 2014, p. 86). 

In our proposed training topic of the course “Reducing stress” there were offered for 

participants the following structure of main needed content:  DYNAMICS of STRESS in 

PARENT and CHILD FUNCTIONING; PARENTING STRESS and EMOTIONAL 

SUPPORT of PARENTS with INTELLECTUALLY DISABLED CHILDREN.  

STRENGTH-BASED PARENTING with CHILDREN'S STRESS and COPING 

APPROACHES. 

Strength-based approaches to parenting both typically developing children and children with 

developmental disabilities give evidence of bringing advantages to the process of raising and 

caring.  It appears that a child with developmental disabilities is more than a set of challenges 

or skill deficits, as is frequently and stereotypically assumed.  Parents are in the position to 

adapt a new perspective in the light of which they perceive their children as having 

interesting and positive personalities and characteristics exceeding those stereotypical 

expectations and assumptions. 

In the case of almost every course the content of the activities in the sessions introduce such 

groups of activities or stages of the development of communication skills: (a) the active 

listening; communicate developing this skill, discuss and understand (these belong to a 

successful communication, nevertheless are seldom attended and included to parent education 

programs), (b) activities that are directed to evaluate and improve communication skills 

regarding the emotional intelligence; (c) activities that develop skills in order to learn how to 

normalize a feeling when parents go through undesired emotions…etc. 

Another chapter is devoted to preparation & organizational issues and strategies, which deal 

with the considerations evolved while conducting the 2020 session and include information 

related to this training action, content and its organization, the learning units selected by 

JKPU for the online training modality such as “Communication with professionals and 

educators”, “Reducing Stress”, “Communicating with Other Parents” according to the 

materials of the project’s MOODLE platform (prepared by partner - RTA) provided, both for 

individual and collective learning. 



 
 
 
 
 

On the other hand, our paper presents the methodology involved in carrying out the training 

courses, in order to explain the mode of the session and the activities that are chosen to 

implement the main idea of the parent educator developmental program.  This section 

includes reflections on the solutions of the session, conclusions, suggestions, as well as some 

shortcomings and difficulties which are based on the experience. 

Finally, the document collects information on the evaluation process basing on the ESEC 

project questionnaires that the participants are asked to fill for assessing their skills after  the 

training completion.  Evaluation is an integrating component of the process that also closes 

the session and serves as base for further planning of parent and parent educator individual 

development. 

1. Content and content organization of the course. (learning units have been selected to be 

taught face to face (mostly using e-learning platform). In which order did you use the ESEC 

COURSE MATERIAL what content adaptations you did in order to meet your participants 

training needs difficulties encountered and solutions). 

The sessions of training units – “Communication with professionals and educators”, 

“Reducing Stress”, “Communicating with Other Parents” conducted by JKPU covered the 

most topical issues of Communication and Emotional Skills emphasizing communication. 

The agenda chosen for discussions according to the parent most attended questions of parent 

integrated roles, communication among parents and children, parents and all sorts of 

professionals, parent educator communication and active listening with parents, peculiarities 

of communication in digital age; these have been presented in the context of the current 

social frames.  Course education trainer may add some activities to meet special needs of the 

course participants.  Articles, links, presentations and clips are suggested to consider 

emotional interaction peculiarities, competence improvement, and discussion.  The course 

consists of subject’s activities that include short introductions and questionnaires for the 

course participant self-evaluation of their communication skills and stress mitigation or even 

prevention, as well as reflections on the content of the course.  

In the context of COVID-pandemic there can be observed even more cases when the families 

with children with behavioral disabilities or children with special needs coping with all sorts 

of stressful situations of misunderstandings from the majority of society; they also deal with 

some sorts of breaks and disharmony in communication with other parents of classroom. 

Therefore enhancing cooperation, mainly communication among such group of parents is 

becoming very important. It should be stressed that parents of disabled children can benefit 

from the perspective of mutual cooperation under the condition that they preserve their 

freedom to exercise their own judgments.  They need opportunities for experimentation, 

chances to experience failure and to learn from mistakes. One of the advantages of 

cooperation is thinking together, valuing and respecting each other's personal opinions and 

contributions for the purpose of new and creative solutions to problems. 



 
 
 
 
 

Parents of young children with developmental delays, who mostly took part in the session, 

demonstrate similar levels of parenting daily difficulties and hassles to parents of typically 

developing children. However, there can be noticed greater parenting stress, as regards the 

impact of the child on the family. In our proposed training course “Communicating with 

other parents” we offered to the participants the following structure of primarily needed 

content of which we focus on:  

- PARENTS' COOPERATION in the light of MOSTLY DEMANDED SKILLS, 

- SOCIAL EMOTIONAL LEARNING (SEL) and EMOTIONAL INTELLIGENCE in 

service of PARENTING SKILLS, 

- GOOD PRACTICES in COMMUNICATING and COOPERATING with OTHER 

PARENTS, 

Parents as adult learners usually need to know why specific knowledge is necessary for them 

before they decide to learn something.  In the first place, they look for the practical use and 

implementation of the teaching content.  They very rarely choose unnecessary courses.  

Parents give a particular emphasis on their own decisions and on self-direction for which they 

feel responsible.  As adult learners, they do not expect to be offered advice or any kind of 

hints that are provided by teachers to school learners.  Parents' motivation to acquire a new 

knowledge leading to skills and competences is driven by a desirable goal of copying with 

real-life difficulties or problems.  Their motivation can be also connected with a sense of self-

esteem.  Teaching parents' emotional communication skills became priory of JKPU strategy 

of training units. 

Significantly important soft skills understood in terms of necessary human qualities are: 

analytical thinking and innovation; creativity, originality and initiative; critical thinking and 

analysis; complex problem-solving; leadership and social influence; emotional intelligence; 

reasoning, idea-producing. 

Parents, who participated in our training, aim at a successful cooperation with other mothers 

and fathers of the disabled children need to acquire knowledge in the field of developing 

psychology, be aware of scientific explanations of disorders, get familiar with family role 

models and relationships.  From among other skills, they mostly require communication 

skills, accompanied with self-consciousness and the ability to properly diagnose and analyze 

the situation.  From among desirable attitudes they need to express: patience, tolerance, 

acceptance, stress-resistance, responsibility, respect of differences. 

 During the session, parents were encouraged to take advantage of their soft skills 

which enable them to be better prepared to play a variety of roles in front of their children, no 

matter if they are disabled or within generally recognized norms of psychophysical 

development.  A list of parents' roles proposed during the session can be immensely extensive 

and the selection of priorities should rather be left to the parents' themselves for the sake of 

the well-being of the child.  Suggested parent roles cover a broad spectrum of activities as: 



 
 
 
 
 

advisers, coaches, assistants, guides, mediators, protectors, managers, care-takers, enablers, 

leaders, instructors, supporters, initiators, companions, evaluators, listeners, models, teachers, 

assessors, coordinators, facilitators, story-tellers, partners, or even trainers.  

The content of the 2020 session held by JKPU was divided into three mutually integrated 

parts, referring to given subjects - Communication with professionals and educators, 

Reducing Stress, Communicating with Other Parents.  These three subjects had in common a 

focus and communications skills and competences, therefore we decided to integrate content 

rather than suggesting separate topics - this breaks with the traditional form of content 

organization.  Therefore, the content is offered through various activities in each part.  But 

within those combined themes main activities were introduced by involving experiences of 

parent education.  For instance coping styles can be measured by using the so-called Coping 

Inventory for Stressful Situations (CISS).  The tool consists of three scales: 

1) Task-oriented coping aimed at solving problems through cognitive restructuring or 

attempts to change the existing situation and find solution to problems; 

2) Emotion-oriented coping reacting to stress with self-oriented emotional reactions whose 

objective is the reduction of emotional tensions precipitated by the stressor; 

3) Avoidance-oriented coping tempting to prevent from stressful situations in one of two 

ways: keeping away by social diversion (e.g. visiting or calling a friend) or keeping away by 

distraction (e.g. go out for coffee, snack or meal). 

As regards challenges, seven meta-themes have been formulated to achieve by trainees: 

1) Behaviour problems with the components of: aggression, self-injurious behaviors, anger 

outbursts, non-compliant/stubborn, destruction of property, arguing, safety/flight concerns, 

other behavior issues, inappropriate social interactions; 

2) Adaptive skill deficits with the components of: self-help skills, life skills, social interests 

and skills, gross motor, fine motor; 

3) Cognitive communication skills deficit with the components of: communication, academic, 

cognitive, social cognition; 

4) Restricted/repetitive behavior with the components of: rigidity/routine, repetitive behavior, 

narrow interests/lack of motivation; 

5) Anxiety/sensory with the components of: anxiety general, anxiety sensory, sensory 

general, frustration/emotion regulation/patience; 

6) Attention difficulties with the components of: hyperactivity/impulsivity/fidgety, 

inattention/poor attention span; 



 
 
 
 
 

7) Other medical issues with the components of: seizures, sleep problems, food sensitivities, 

lethargic/tired/low energy, other issues.  

All activities with the selected pieces of content are under the umbrella of the evidence-based 

positive parenting framework with the content approach of reducing parent-kids stress and 

enhancing communication skills. 

2. Organizational issues and strategies (how did you conduct the participants how did you 

communicate during and after training course difficulties encountered and solutions). 

Introduction to the workshop format that consists of  

(a) allowing bigger autonomy and respect to all family members, creating more space and 

time for inner communication to reduce stress too; 

(b) covering the activities of the on-line format training.  

The steps are adjusted to on-line way of communicating and consist of:  

- The establishment of an online environment where the interaction between the trainer and 

the participants as well as starting with a activity linking the theoretical introduction with 

some of the content material.  

- Revealing more appreciation, respect and  more empathy from the trainers towards the 

trainees in the same time by discussing the group, couple, individual, plenary discussions in 

on-line model. 

- Introducing into the session in clear and communicative language, informing the 

participants about activities of the content and tasks connected with.  

- Introduction of activities encouraging participants to providing personal contributions. 

- Exchanging of reactions and observations by involving critical thinking and reflection on 

what happened in their cases and during this session; comparative evaluation of experiences 

and exercises carried out. 

- Generalizing to discover what was learned and how it connects to real life. 

- Suggesting participants to give some examples of gaining new experience and first steps of 

evaluation; encouragement of the trainees to create their own diary or depictions of their own 

practical exercises or solutions (maybe blogging, vlogging…etc.). Afterwards there is 

possibility to evaluate assessment forms through Google forms or the internet platforms…etc. 

JKPU organized educators/social workers who wanted to take part in the course; JKPU’s 

staff helped them in understanding the given units of the courses translating English terms 



 
 
 
 
 

and version into Polish.  The e-learning units were uploaded into the Moodle system 

according to the requirement of the Rezekne Academy of Technologies. 

Participants have been divided into 4 smaller groups in order to manage interactivity with 

them and respond to the needs of those that cannot participate in the morning sessions. 

Indeed, in some cases, in the morning, the same computer was shared for parents' smart 

working and distance learning of children. 

The same distance lectures were held in the morning and the evening.  The distance learning 

particular units were divided into parts of 45 minutes sessions.  Exercises were organized, 

dividing the participants into smaller groups, and giving them tasks to perform together.  

The materials of training should be accessible for those who will use them for the purpose of 

knowledge improvement and competence development in their interests.  The materials are 

discussed in the country project group when being prepared; therefore, all up-loaded original 

materials should not have the name of their authors, except for the otherwise published 

materials – either cited, completely downloaded, or modified - the author and source should 

be mentioned.  

Steps on access to the ESEC website and course agenda and materials are under link address: 

https://tdl.rta.lv/mod/page/view.php?id=28 .  

Recording unit lectures which had been sent to platforms in the form of a recording or 

training movie, is also a form of distance learning that some educators/teachers use.  

Participants also have the ability to re-play a unit, what is quite useful solution.  External 

sources are also increasingly used, to which students get access via teacher's internet links 

(films, radio programs, press articles).  Therefore the ESEC course based on the Moodle, 

which is an online learning platform designed to provide personalized learning environments. 

It is free and uses open source software.  The target users are educators, administrators and 

learners. Moodle can be used with downloaded software or online, and it is available on a 

variety of devices. 

3. Methodology (teaching-learning modality, difficulties encountered and solutions) 

Teaching-learning modality  

Parents of children, and social educators and others participants of session mostly will be 

training so called  “values of group work” and they are going to train on the following 

categories: 

- sharing - people feel less alone when they see that others feel the same; 

- identification - people are willing to identify with others in a similar situation; 

- accepting help from <similar people> - people accept help more easily from those 

who are in a situation similar to theirs, who understand them; 



 
 
 
 
 

- checking - people in a group can be checked, tested in a variety of important roles; 

- mutual assistance - people are often able to provide assistance to others who are 

experiencing the same or similar situations, which raises their self-esteem; 

- social exchange and acceptance - people need a sense of belonging and acceptance, 

which is possible to gain in a group of people with the same experience. 

Suggested exercises used at the training should be described in the part of the program 

prepared by JKPU in major follows the interactivities of the workshop meetings: 

- suggested short hands-on activities as searching on the internet parent training materials to 

realize a short report. 

- individual experiences and situation analysis to come to conclusions of possible usage to 

meet the parent particular needs; identifying experienced or possible situations when the 

conclusion or the activity might be helpful;  

- posing a set of questions related to the content (included within the session program and 

plans);  

- the participants share their testimonies and experience, they give examples of coping with 

communication skills, using ICT, IT, AI, Web. 4.0 devices, etc. to compare, analyze and 

come to a conclusion on their suitability for current situations and the needs of educators, 

social workers parents, children;  

- involving video-clips, images, etc. that are selected for their essential message, such as 

apps, which are popular with children and less popular with parents; video clips that report 

features on communication, emotional skills, etc.  

- sharing their own personal contributions to the proposed exercises, which support and make 

learning process more attractive; 

The applied ESEC platform allows those who conduct session to make small groups or pairs 

for discussion – this reduces opportunity for participants to make their own groups.  The 

suggested activities should be related mostly to issues of communication with professionals 

and educators, dealing with reducing stressful situations, and  provide information on 

important parenting decisions, local strategies in a broader context, social skills, etc. 

Following units of session were self-paced and pre-designed.  They were also organized into 

methodological categories such as watch, think, dig deeper, discuss. 

On the ground of the theoretical content and the activities proposed, participants should 

debate and interact in order to conclude or make some own statements.  



 
 
 
 
 

Here we are having an example (one for each part) of such activities which imply group 

cooperation:  

Activity 2: 

Read the article: Roya Koochak Entezar, Nooraini Othman, Azlina Binti Mohd Kosnin, 

Afsaneh Ghanbaripanah, The influence of emotional intelligence on mental health among 

Iranian mothers of mild intellectually disabled children, International Journal of Fundamental 

Psychology & Social Sciences, 2013, vol. 3, no. 2, p. 12-15. 

https://pdfs.semanticscholar.org 

Aim of the activity: 

- Understand the impact of emotional intelligence on mental health among mothers of 

mild intellectually disabled children. 

Task to carry on: 

- Discuss with other participants if mental health or mental wellbeing can be of a better 

quality thanks to increasing emotional intelligence of individuals. 

Advices to practice: 

The message for parents, as regards playing with their children, reflects the idea that mothers 

and fathers are children's best and most valuable toys.  That is why they should play together.  

A set of tips for parents that encourage them to get involved in games give important advices 

to be followed, such as: 

- Take time to play with your child every day and focus solely on him/her. 

- Let the child choose the game to play. 

- Draw your attention to positive feelings and good communication, in the mood of 

having fun together. 

- Get involved as many family members as possible. 

- Let playing become a routine family activity. 

- Stress the child's skills and virtues, encourage initiative and the sense of competence. 

- Teach your child to accept victory and defeat, as both need to be taken for granted. 

- Respect the rule that time comes for the game to stop. 

Difficulties encountered and solutions  

There were encountered some difficulties such as:  

- problems with some professional terms and sometimes how to manage online 

materials and work with them; 

- variety of backgrounds and experiences of  participants; 



 
 
 
 
 

- different level of digital technologies’ skills, which means that not everyone of 

participants was ready for on-line model of learning.  

Suggested accents for the future improvements  

- to simplify some units or use less scientific style of language because it would help an 

acquisition of these skills for their practical application in handling situations, 

- to organize “after Covid 19 pandemic period” meetings between partners and 

exchanging own experience of courses inviting participants and educators, 

- to create more opportunities and platforms for exchanging national and local 

experience of parents with children of special needs, educators, teachers, care givers, 

counselors…etc., especially after situation of pandemic COVID-19. 

Evaluation (method, process, tools and results of the knowledge evaluation and method, 

posses, tools and results of training course evaluation) 

The leading idea of the evaluation is: the aim of the evaluation is to evaluate and identify the 

learning of new concepts and knowledge acquired by the participants.  Evaluation, is also a 

continuous matter that occurs during the course of the training course, at each session and 

even at each activity, it is among the best means to make the program a unique, well-

structured, or integrated affair.  

- Self-assessment closes the session. A common questionnaire, developed within the 

framework of the ESEC project, was offered, which allowed the participant to evaluate their 

initial skills and compare them with those acquired during the session; 

-All JKPU participants declared to be satisfied of the training experience as well as all 

participants improved their educational skills and competences.  

There still is a high need in Polish society of positive change of attitudes towards parents and 

families who are dealing on every day basis with problems of the disabled kids or kids with 

special needs.  Therefore it would be a very useful idea working on the new strategy of social 

change adjusted to new circumstances of lockdowns and pandemic conditions. 

- An appreciation, respect and  more empathy  from the trainers towards the trainees. 

- The establishment of an online environment where the interaction between the trainer 

and the participants. 

- Encouragement of the trainees to create their own diary or depictions of their own 

practical exercises or solutions (maybe blogging, vlogging…etc.) 

- Evaluation or assessment forms through Google forms or the internet platforms…etc 

There is a very important to stress that recording unit lectures which had been sent to 

platforms such as YouTube in the form of a film, is also a form of distance learning that some 

educators/teachers may use.  Participants also indicate that the ability to re-play a lecture or 

lesson is useful in this solution.  External sources are also increasingly used, to which 

students get access via teacher's internet links (films, radio programs, press articles).  
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Abstract 

Due to the lockdown restrictions to contain the coronavirus outbreak's spread, Ecoistituto 

organized the training course using distance learning and e-learning modalities but 

preserving the original structure of the training course. 

25 social educators/social workers have been selected to participate in the training course 

according to: 

 Their interest in the topic of parent-training; 

 Their availability; 

 Access to their computer and internet connection. 

The training course took place from May 11 to June 9, 2020. More in detail: 

 The distance learning activity started on May 11, 2020, and finished on May 29, 

2020. 

 E-learning activities began on May 28, 2020, and concluded on June 9, 2020. 

From May 28 to June 8, learners worked in groups to apply the acquired knowledge. Their 

activity consisted in: 

 writing a short report on parent-training using the internet; 

 preparing a proposal for a parent-training event. 

Furthermore, Ecoistituto proposed to learners some selected articles (see the references). 

Learners have been asked to read and comment on them.  

On June 9, learners attended the final lesson discussing the training results. 



 
 
 
 
 

Microsoft Team or Skype has been used to hold lessons at a distance.  

Participants have been divided into four groups since we experimented that interactions with 

more than 7 learners were complicated. 

The e-learning units have been prepared following the RTA's guidelines. 

Ecoistituto prepared in English three learning units: 

 Parent-training and evaluation processes 

 Peer education 

 Parent training techniques 

These learning units have been translated into Italian. 

The topics of the distance learning lectures have been the following: 

 Supporto parentale 

 Strategie di modificazione del comportamento 

 Apprendimento online 

 Social Cognitive theory 

 Social inoculation theory 

 Differential association theory 

 Uso dei social network 

 Le ossessioni e le compulsioni 

 Vecchie e nuove dipendenze 

Moreover, Ecoistituto also translated some of the learning units prepared by the other 

partners. 

According to the project's proposal, the training approach allowed participants to apply their 

newfound knowledge and skills designing, implementing, and running an example of parent-

training for parents of children with behavioral disabilities. To this end, the learning strategy 

was based on the following principles: 

 Experiential learning; 

 Opportunity of immediate applicability of knowledge acquired; 

 Training participants on contextualized problem-solving. 

A before-after analysis has been carried out to evaluate the learning results.  



 
 
 
 
 

To evaluate the training course, Ecoistituto prepared a questionnaire that was submitted to 

participants. 

All participants received a certificate of attendance. 

1. Organization of the training course 

The Coronavirus COVID-19 pandemic forced to change the modality of the ESEC training 

course. 

Initially, according to the ESEC project proposal, the training course was articulated as 

follows: 

1. 20 social educators/social volunteers should have be trained on parent training 

following a blend learning approach (20 hours face-to-face lessons; 30 hours distance 

learning lessons). 

2. Participants in the training course should have be divided in 4 small groups and 

trained to design, organize, and run a parent training course (15 hours face to face 

lessons, 50 hours of distance learning). 

Due to the lockdown restrictions due to contain the spread of the coronavirus outbreak, it was 

impossible to deliver face-to-face lessons. As a consequence, we organized the training 

course using distance learning and e-learning modalities but preserving the original structure 

of the training course. 

We selected 25 social educators/social workers according to: 

 Their interest in the topic of parent-training; 

 Their availability; 

 Access to an own computer and internet connection. 

They participated in the online training course and attended the e-leaning lessons. 

Participants have been divided into four groups since we experimented that interactions with 

more than 7 learners were very difficult. 

Moreover, since many learners were employed and engaged in their job, we organized four 

sessions of the training course, two in the morning and two in the evening, to give the 

opportunity to attend lessons to all. 

1.1 Training course activities 

The training course activities started on May 11, 2020, and finished on June 9, 2020. More in 

detail: 

 The distance learning activity began on May 11, 2020, and finished on May 29, 2020. 

 E-learning activities started on May 28, 2020, and concluded on June 9, 2020. 



 
 
 
 
 

 Learners worked in groups from May 28, 2020, to June 8, 2020. 

We used Microsoft Teams or Skype to hold lessons at a distance.  

1.2  Distance learning activities 

Distance learning activities have been organized as follows: 

 Group 1, (9:30-11:00), May 11, May 13, May 18, May 19, May 20, May 21, May 22 

 Group 2, (11:15-12:45), May 11, May 13, May 18, May 19, May 20, May 21, May 22 

 Group 3, (19:00-20:30), May 12, May 14, May 18, May 20, May 22, May 26, May 28 

 Group 4, (19:00-20:30), May 13, May 15, May 19, May 21, May 25, May 27, May 

The topics of the distance learning lectures were the following: 

 Supporto parentale 

 Strategie di modificazione del comportamento 

 Apprendimento online 

 Social Cognitive theory 

 Social inoculation theory 

 Differential association theory 

 Uso dei social network 

 Le ossessioni e le compulsioni 

 Vecchie e nuove dipendenze 

1.3 E-learning lessons 

From May 18 to May 26, 2020, learners learned the e-learning units on the Moodle system. 

The e-learning units have been prepared following the RTA’s guidelines. 

Ecoistituto prepared in English three learning units: 

1. Parent-training and evaluation processes 

2. Peer education 

3. Parent training techniques 

These learning units have been translated into Italian. 

Moreover, Ecoistituto also translated some of the learning units prepared by the other 

partners. 

1.4 Group work 

From May 28 to June 8, learners worked in groups to apply the acquired knowledge. Their 

activity consisted in: 

 writing a short report on parent-training using the internet; 



 
 
 
 
 

 preparing a proposal for a parent-training event. 

Furthermore, Ecoistituto proposed to learners some selected articles (see the references). 

Learners have been asked to read and comment on them.  

On June 9, learners attended the final lesson discussing the training results: 

 Group 1, 9:30 -10:15 

 Group 2, 11:00 -11:45 

 Group 3, 18:30 – 19:15 

 Group 4, 19:30- 20:15 

Participants in the group work have been asked to read the literature analysis carried out by 

Saccà, Cavallini & Cavallini (2019). Their work aimed to study the difficulties mainly 

reported by parents who daily interface with the Autistic Spectrum Disorder in their children. 

In their analysis, the authors report the key points and the most challenging macro-areas in 

this scope. 

Referring to the main difficulties that emerged, parental stress occupies a position of 

considerable importance. Indeed, it has been empirically shown that parents caring for a child 

with Autism Spectrum Disorder experience significantly higher stress levels than parents of 

typically developing children. 

2. Organizational issues and strategies  

According to the project's proposal, the training approach allowed participants to apply their 

newfound knowledge and skills designing, implementing, and running an example of parent-

training for parents of children with behavioral disabilities. To this end, the learning strategy 

was based on the following principles: 

 Experiential learning; 

 Opportunity of immediate applicability of knowledge acquired; 

 Training participants on contextualized problem-solving. 

The primary objective of the Ecoistituto's training activity was to provide participants with 

key notions on parent-training. 

Accordingly, participants in the training course have been trained in Social Learning Theory 

and parenting techniques to enhance their dialogue and relationship with parents.  

The training course was centered on the idea that parent training is primarily a social 

learning-based intervention, focusing on the parents' behavior. This concept was illustrated 

and discussed with participants. 

Ecoistituto balanced theoretical and practical aspects of parent-training: 



 
 
 
 
 

 Social Learning Theory; 

 relationship models and strategies; 

 how an educator can support parents to identify their parenting objectives; 

 how an educator can establish a productive therapeutic alliance with parents; 

 how an educator can motivate and sustain the participation of parents in a parent-

training program. 

The main issues encountered in the training course were related to the difficulties of 

scheduling distance learning activities.  

Moreover, the workload to prepare and hold lessons at a distance was quite high. Trainers 

needed to revise the teaching-learning strategy adapting it to web conferencing tools 

(Microsoft Teams and Skype). 

All participants received a certificate of attendance. 

3. Methodology  

Ecoistituto organized lectures in a distance learning modality, using Microsoft Teams and 

Skype. Power-point slides have been prepared for distance learning lectures and shared with 

participants during the lectures. Information was also posted on a Facebook profile. 

Participants have been divided into 4 small groups to manage interactivity with them and 

respond to the needs of those who cannot participate in the morning sessions. Indeed, in some 

cases, in the morning, their computer was shared for parents' smart working and distance 

learning of children. 

The same distance lectures were held in the morning and in the evening. 

The distance learning lectures were of two hours of 45 minutes. 

Exercises were organized, dividing the participants into small groups and giving them tasks 

to perform together. Example of tasks: 

 Searching on the internet parent-training materials to realize a short report. 

 Organizing a parent-training event using the didactic materials of the training course. 

External educators supported the groups of learners. 

Participants used their equipment (desktop/laptops, software, microphone, mouse, and 

headphones) for e-learning and distance learning activities. 

3. Evaluation 

A before-after analysis has been carried out to evaluate the learning results.  



 
 
 
 
 

To evaluate the training course, Ecoistituto prepared a questionnaire that was submitted to 

participants. 

All participants (25) responded to the evaluation questionnaire. 

The gender of participants is shown in Figure 1.  

 

 

Figure 1. Gender of participants in the training course 

The most of learners had a higher education degree (Figure 2) 

 

Figure 2. Education degree of learners 
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All participants claimed to be very satisfied of the training experience (100% completely 

agree). 

Participants improved their competence as it is shown in Figures 3 and 4. 

 

Figure 3. Competence of participants measured before the training course 

 

 

Figure 4. Competence of participants measured at the end of the training course 
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Annexes 

Training course pictures 

 

 

 



 
 
 
 
 

 

 

 

 



 
 
 
 
 

 

 



 
 
 
 
 

 

 

 


